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Survey & Certificate

This webinar has ILLINOIS El credit as well as
ILLINOIS STATE LICENSURE* credit

*OT, PT, SLP, SW, Nutrition/Dietitian

Look for “unique” email AFTER the webinar
with the survey from
Early Intervention Training Program
(eitraining@illinois.edu)

If you joined as a group, each individual will need to
complete the unique survey for credit

complete survey to get
certificate
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Who do we have participating with us today?

A
B.
C.
D
E.

. Parent/caregiver

Early Interventionist
CFC Staff

. Administrators

Other (list in Chat Room)
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If you are an early interventionist, what is your
primary discipline?

A.
B.
C.
D.
E.

Developmental Therapist
Speech/Language Pathologist
Physical Therapist
Occupational Therapist
Other (identify in chat box)
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Agenda

e Who we are

e QObjectives

e Social Communication Skills

 Evidence-Based Naturalistic Teaching Strategies

e Coaching Parents
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About Us...
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Objectives

Social-communication challenges
Evidence-based naturalistic strategies
Collaborating with families

Training and coaching families

A
=
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Social Communication Skills

Social communication skills refer to the skills needed to
communicate and engage with others
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Social Communication Skills

Social communication skills refer to the skills needed to
communicate and engage with others

Many young children who have autism and other
developmental disabilities exhibit deficits in social-
communication skills (Sigafoos, Arthur-Kelly, & Butterfield, 2006)
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Social Communication Skills

Social communication skills refer to the skills needed to
communicate and engage with others

Many young children who have autism and other
developmental disabilities exhibit deficits in social-
communication skills (Sigafoos, Arthur-Kelly, & Butterfield, 2006)

During the early childhood years, responsive adults

facilitate the development of children’s communication
skills
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Naturalistic Teaching Strategies

e Collection of strategies based on applied behavior
analysis principles

e Designed to encourage specific behaviors based on a
child’s interests

e Used within typical settings, activities, or routines
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Naturalistic Teaching Strategies

 Evidence-based Strategies

e Effective in addressing social, communication,
behavior, play, and academic skills of children
birth-11 (Wong et al., 2014)
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Evidence-based Strategies

Table 7. Working Definitions for EBP's

Empirical Support
Single
Evidence-Based Group Case
Practice | Definition (m) (m)
Antecede nt-based of events or drommstances that precede the ooarmence of an interfering bebav- o 32
imterventhon (ABD | dor and designad to kead to the reductson of the behaviore
Cogmitive behaveoral

Instruction on managemest oo contwol of cognitive processes that lead to chamges im owert
Ibaharvior

3 1

Provision of positive/desirable consequences For behawiors or their absence that redoce

the eoourrence of an endesirable behavioc Reinforcement provided: a) when the leameris
angaging in a spadhic desined behawor other tham the inappopriate behavior (DRA), b) when
the leamer is engaging im a behavior that is physically impossible to do while exhibiting

the inappropriate behavior (DRI, or 0 whan the leanner is not engaging in the interfering
Ibehavior (DRO].

Instructional process usually involving one teadher/service provider and one stsdentSclient
and designed to teach apprespriate behavior or skifls. Instruction wsually involwes massed triaks.
Each trial comsists of the teacher’s instruction/presentation, the child's response, a carefully
planned corsequence, and a pauss Pror 1o presenting e meat irstrsction.

Increass in plysical exartion as a means of reducing problem behaviors or increasing appeogpri-
ate behawior.

Withdrawal or mmowval of reinforcers of interfermg behavior im order to redece the oonmme e
of that behawior. Although sometimes used as a single intervention practice, extinction often
oours in ooambvination with funcbonal behawior assessment, functional commumication traim-
img, and differential reinforcement.

Systermatic collection of information about an interfering behavior designed to identify
functional contimpendes that support the behawior. FEA consists of describimg the imterfering
or problem behavior, identifying sntacedent or comsaquent avwants that control the behawior,
deweloping a brypothesis of the function of the behawior, and/or testing the hypothesis.

Fumctional l:I:l'-'I'_mrl

Replacement of interfering behavior that has a comemanication functhom with more appropri-
ate communaation that accomplishes the same fumciion. FCT ussally includes FEA, DRA, and/
or EXL

Demonstration of a desired target behawior that results in imitation of the behavior by the
learner and that leads 1o the acguisition of the imitated behawior. This BBP is often combined
with other strategies such as prompting and reinforcement.

Intervention strategies that oo within the typical setti

amange natural consequences for the targeted behavior or skills.

Paremts provide mdividualized imtervenition to thedr child to improwve.fmoease a wide varniety
of skills and/or to reduce imberfering befhawiors, Parents leam to deliver imterventions in thear
home amd for community through a stecuned passnt training program. |

Poer-mediated imstruction
amd imberwentaon (PMITY

Typically deweloping peers imteract with andfor help children and yowth with ASD to acquire
mew behawiorn, commumication, amnd so<ial skills by imcreasing so<ial amd leamang opportunities
within natural esvironments. Teachers/sarvce providers systematically teach peers strategies
for engaging children and youth with ASD in positive and extended social imteractions im bath
teacher-directed and learmer-mitiated actvities.
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Specific Naturalistic Strategies

Environmental
Arrangement

The i-PiCS Program

j[ COLLEGE OF EDUCATION AT ILLINOIS



Specific Naturalistic Strategies

Environmental Modeling
Arrangement

The i-PiCS Program
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Specific Naturalistic Strategies

Environmental Modeling Mand-Model
Arrangement

&

The i-PiCS Program
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Specific Naturalistic Strategies

Environmental Modeling Mand-Model Time Delay
Arrangement

The i-PiCS Program
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What do you think?

Which action is most likely to encourage
communication?

Making sure the child gets enough playtime outside
Eating breakfast with the child
Using “baby talk” to make language easier for the child

0O 0o T

Withholding preferred objects from a child until he or she
asks for them
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Environmental Arrangement

e Purpose: setting up opportunities for communication

 Environmental arrangement is best used in
conjunction with the other naturalistic strategies
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Environmental Arrangement

e Purpose: setting up opportunities for communication

e Environmental arrangement is best used in
conjunction with the other naturalistic strategies

7

Favorite or
novel items or
activities

D

EGE

Present

Play

Meadan et al., 2014



‘ \ Environmental Arrangement

Favorite or novel
items or activities

Present

Pick
|
= Examples
4 N 4
Pick Pick
activities or toys and
games that materials
need more that your
than one child highly

player. prefers.

Play
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‘ \ Environmental Arrangement

Favorite or novel
items or activities

Pick Present
| |
— Examples — Examples =
4 N 4 N 4 N
Present Present
Pick Pick . your child’s
. your child’s .
activities or toys and favorite
: preferred .
games that materials snack in a
toysona
need more that your L clear
S shelf in view .
than one child highly container
but out of :
player. prefers. reach that is hard
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" \ Environmental Arrangement

Favorite or novel
items or activities

Pick Present Play
| | |
— Examples — Examples = Examples =
4 N 4 N 4 N 4 N 4 N
Present Present Blow a few
Pick Pick o your child’s Spin a top or bubbles,
. your child’s .
activities or toys and favorite start a toy close the
: preferred . .
games that materials snack in a and leave it bottle, and
toysona
need more that your L clear on the table place the
S shelf in view . . .
than one child highly container or floor until bottle in
but out of . .
player. prefers. that is hard it stops. front of your
reach. .
to open. child.
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What do you think?

Which is the best example of teaching
communication skills?

When the child is playing with a favorite toy, the parent smiles
and says or signs, “Good job.”

The parent places a favorite toy out of reach. When the child
looks up at the toy, but does not request it, the parent says or
signs, “Toy.”

When the parent realizes that the child wants a toy but the

child does not ask, so the parent gives the child the toy and
says, “Here you go.”

The parent gives the child a “high-five” when the child follows
directions.
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\/.\/ Modeling
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\/.\/ Modeling

Modeling is a simple strategy in which you use
demonstrations to teach the child new words,
phrases, signs, or behaviors you want the child
to imitate while you are doing activities she or
he really enjoys.
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\/.\/ Modeling

Establish joint
attention

Model what the child
should say or do

| Wait 2-3 seconds I
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Modeling

Establish joint
attention

Model what the child
should say or do

| Wait 2-3 seconds I
|

I
Q CORRECT
response

Verbally acknowledge
the response and give
the desired item/action
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Modeling

Establish joint
attention

Model what the child
should say or do

| Wait 2—3 seconds I

Q CORRECT INCORRECT or
response NO response

Verbally acknowledge
the response and give
the desired item/action
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Modeling

Establish joint
attention

Model what the child
should say or do

| Wait 2—3 seconds I

Q CORRECT INCORRECT or
response NO response
Verbally acknowledge Repeat the correct
the response and give response and give the

the desired item/action desired item/action
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\/.\/ Modeling

Purpose: Increasing imitation of communication skills
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\/.\/ Modeling

Purpose: Increasing imitation of communication skills

* Motivating the child to imitate you

04 . . .
I\ Prompting the child to communicate

j[ COLLEGE OF EDUCATION AT ILLINOIS




Questions?
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What do you think?

Which of the following is an example of a good
direction that is likely to increase communication?

a. “Tell me what you want.”

b. “Put the ball in the toy box.”
c. “Give me a hug.”

d. “Eatyour banana.”
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Mand-Model

2
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Mand-Model

7\

Increasing use of developing communication
skills through verbal prompting.
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Mand-Model

2

Increasing use of developing communication
skills through verbal prompting.

The mand-model strategy is similar to modeling and
follows the same steps, but the adult presents a verbal
prompt as:

A question (e.g., “What do you want?”)

A choice (e.g., “...this or that?”)

A mand/direction (e.g., “Say, ‘more.

n
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@'i\ Mand-Model

Establish joint
attention.

——

Present verbal choice,
question, or mand.

*

Wait 2-3 seconds.
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@'i\ Mand-Model

Establish joint
attention.

—l_d

Present verbal choice,
question, or mand.

*

Wait 2-3 seconds.
*
I

CORRECT
response

Verbally acknowledge
the response and give

the desired item/action
—
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Q’i‘ Mand-Model

W

Establish joint
attention.

—l_l

Present verbal choice,
question, or mand.

*

Wait 2-3 seconds.

*

CORRECT . INCORRECT or
response NO response

Verbally acknowledge
the response and give

the desired item/action
—
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Q’i‘ Mand-Model

Establish joint
attention.

—l_d

Present verbal choice,
question, or mand.

*

Wait 2-3 seconds.

_I—
I I

CORRECT . INCORRECT or
response NO response

Verbally acknowledge
the response and give

the desired item/action
—
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Q’i‘ Mand-Model

W

Establish joint
attention.

—l_l

Present verbal choice,
question, or mand.

*

Wait 2-3 seconds.

*

CORRECT
response

Verbally acknowledge
the response and give

the desired item/action
—

€D INCORRECT o
‘ NO response
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Q'i\ Mand-Model

Establish joint
attention.
|

Model what the child
should say or do.

I Wait 2-3 seconds. I

Q CORRECT €D INCORRECT o
response ‘ NO response
Verbally acknowledge

the response and give
the desired item/action
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Mand-Model

Establish joint
attention.

| Mand- Model l

Wait 2-3 seconds.

@ CORRECT
response

€D INCORRECT o

‘ NO response

Verbally acknowledge Repeat the correct
the response and give response and give the
the desired item/action desired item/action
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@2\ Mand-Model

Purpose: Increasing use of developing communication skills

4@ COLLEGE OF EDUCATION AT ILLINOIS



(& Developing spontaneous communication skills
{ Using known words or signs

o Increasing independent communication skills
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What do you think?

What is true about giving a child time to initiate
communication?

You should give the child a lot of extra time

a. before and after you demonstrate the correct response or ask
a question.

b. after you have already demonstrated the correct response or
asked a question.

c. before you demonstrate the correct response or ask a
guestion.

d. You should only give a child a lot of extra time if you are trying
to teach in completely unfamiliar situations.
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D
* Time Delay
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D
* Time Delay

Time delay is a strategy that encourages
children to initiate communication.
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@

Time Delay

Time delay is a strategy that encourages
children to initiate communication.

Time delay is most successful when used in familiar
routines. The parents:
*Establish joint attention with their child,
*Look expectantly at their child, and
*Wait for their child to initiate a request or
comment.
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Time Delay

Establish joint
attention

Look at the child
expectantly

| Wait 5-7 seconds l
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Time Delay

Establish joint
attention

Look at the child
expectantly

| Wait 5-7 seconds l

I
Q CORRECT
response

Verbally acknowledge
the response and give
the desired item/action
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Time Delay

Establish joint
attention

Look at the child
expectantly

| Wait 5-7 seconds l

I |
Q CORRECT . INCORRECT
response or NO response

Verbally acknowledge
the response and give
the desired item/action
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Time Delay

Establish joint
attention

Model what the child
should say or do

Present verbal choice,
question, or mand.

| Wait 5-7 seconds l

I |
Q CORRECT . INCORRECT
response or NO response

Verbally acknowledge
the response and give
the desired item/action
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Time Delay

Establish joint
attention

Model what the child
should say or do

| Wait 5-7 seconds l

I |
Q CORRECT . INCORRECT
response or NO response

Verbally acknowledge Repeat the correct
the response and give response and give the
the desired item/action desired item/action

Present verbal choice,
question, or mand.
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Example
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D

Time Delay

Purpose: Increasing initiation of communication

Imitate
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D

Time Delay

Purpose: Increasing initiation of communication

oL S
....

) TR Teaching the child to initiate, not just
Imitate

E! *lGiving the child time to process what he
or she wants to communicate
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D
* 2 Time Delay

=7

Get the child’s attention.

LS Use facial expressions and body language.
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Time Delay

2 Get the child’s attention.

Use facial expressions and body language.

Use in combination with environmental
arrangement and known words/signs.
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Questions?
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Empowering Parents

* Parents are experts on their children and their
families believes, resources, and needs

e |[DEA supports parent involvement and builds
an expectation that parents are advocates for

their children

Empa wering

Parents...
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Parents and Young Children

e Parents seek access to research-based
inte rve ntiOnS (Boyd, Odom, Humphreys, & Sam, 2010)

e Parent-implemented interventions for young
children with disabilities are effective (cg. kaiser,

Hancock, & Nietfeld, 2000; Schultz, Schmidt, & Stichter, 2011)
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I

Your Experience

Please answer “Yes or No” if you have had

experience coaching parents.
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Your Experience

Please answer “Yes or No” if you have had
experience coaching parents from a distance.

+ PARTICIPANTS
g rebecka 1
Moderator
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Adult Learning Theory

v’ Introduce
v Illustrate
v’ Practice
v’ Evaluate
v’ Reflect
v’ Mastery
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Coaching Framework

- Who

Where

= | Coaching

ITraining and Coaching Program Modelsl

- How
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Coaching Framework

- Who

— Practitioner

Where

ITraining and Coaching Program Modelsl

- How
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Coaching Framework

- Who | Practitioner
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Coaching Framework

- Who | Practitioner
%)
()
o
o
=
e
o
<5
& Authentic
2
= Where
&
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© Setting
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- How

Group
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AFIRM
http://afir

m.fpg.unc.

edu

Resources

Takle 1. Resswrces for Online Family Edwcoatiss

Issmes affecting

Implementation

Hesource rRL DhescTipetiom feasibility for paremts consideratioms
iPiCs MAwailable by The iFICS program = PFParemt has to create a - Fully created myodules
contacting the utilizes online modules Losgzim = Inmtended bo be
author and videcconferencing o = PAodules are video- anad used whith a
teach amd ooach parents arctivity-based; parenits wideoconferencimgg /
honar 1o use enwvironomental upload wideos amd coaching oompomsent
arrangement, modeling. worksheets = Mamualized for
marnd-modsl,. and @@mme e Bodules are self- practitiomners
delay paced and feature = Targets youwng
examples of parents children waih ASDD
implementing stratesgies or developmental
with young childremn in dizsabilities ansd
the family home comumnunication delays
AnrtisT AU AT 45 different online mo-dules e Parent has to create a = Fully created mvodules
Imtermet autisTinter for learming about strategies Loz = Targets children with
Modules netmodules org such as prompting. social = Examples in the ASD throughout the life
CAIBRAY narratives. and sensory modules are foom EPary
differences paremnt amnd professional
perTseciives
= Althouagh sach moduls
has a viden, much of
the content is reading-
based
o2 learn ww e doZlearn. HResources., actvities. and = Bost resources ars = Resources are simgly
COrm guidamnwe for teachimng free. but some must be listexdd and would nesd
wisual comomuarrication., purchased o be implemenited
behawvioral regulation, amsd e Some examples are within a broader onlimne
social skills school-based ., so family education effort
paremnts may nesd =  Meed-based supporis
examples of howar o fior academics, soscial
use the resounce in the skills_. amnd behawvior
hormee setting TIa T& SeTrETt
= Hesources are sasy to
use and intaitive
AnrtisT AU AT Has toolkits and a wvideo = BMany resources reguriTe = Mhamy of the moolkits
Speaks . autisTspeals._ Library providing overviews creaiing an accouni are complete learmimng
OTE of many commuoen with Aontissm Speaks programs,. but videos
AT imstructional strategies = Toolkits are readimg- woarld have o be
.autisTspeaks based imcorporated into an
oTRSwhat- = VWideos reguire Flash omilime family education
awutismmvideo- Prograrm
glossary = Foouses on children
withh ASIH
Hamdspeak AT American Sign Language = Video-based = Videos would need to
handspeak.com wideos and resources be incorporated imnvbo an
omline family education
ProErarrm
- Meed-based suppeoris
fior children using sigmn
languags

Mo, IPICS — Intemnmet-RBased Parent-Implemented Commurnbcanmon Strategles; ASD
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Questions?




Contact Us

Hedda Meadan, Ph.D., BCBA-D
meadan@illinois.edu

Jamie Pearson, M.A.
jnpears2@illinois.edu
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mailto:meadan@illinois.edu
mailto:mrsnodg2@illinois.edu

Survey & Certificate

You will receive email with survey
from Early Intervention Training
Program (eitraining@illinois.edu)

Must complete unique survey to get
certificate

Certificate will be emailed after
survey completion (within 24 hours)

Issues with survey or certificate,
please contact us at
eitraining@illinois.edu



mailto:eitraining@illinois.edu
mailto:eitraining@illinois.edu

Thank you for supporting the children
and families of lllinois!

Let’s Keep in Touch!

Visit our Website
EITP.education.illinois.edu

Follow us on Twitter
@EITPIlinois

Join Our Facebook Group
Early Intervention Training Program at
The University of lllinois

D

The Early Intervention Training Program at
the University of lllinois

The Children’ s Research Center

51 Gerty Drive, Room 105

Champaign, IL 61820
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